The Talents of Teaching for CCC Faculty

History and Purpose of the Talents

The idea for the “Talents of Teaching for CCC Faculty” originated out of a Reinvention team trip to Valencia College, where task force members were impressed with the sophisticated level of professional development that Valencia offered to their faculty members, all of which was organized around the “Essential Competencies of a Valencia Educator.” Using these essential competencies as a starting point, both the Spring 2011 and Fall 2011 Reinvention task force members worked with faculty from around the district to revise and further develop the Talents to represent both the best practices in educational research, and the elements that we, as City College of Chicago teachers, find most fundamental to our practice. 

The Talents of Teaching are not outcomes, but rather, aspirational statements that articulate exemplary faculty practices. Their purpose is to guide faculty development activities and to provide a foundation for faculty peer evaluation. As a living document, these statements are always open to faculty initiated and FCCCC-vetted revision. 

Teaching and Learning

CCC faculty members develop and use highly effective teaching strategies that meet students’ diverse needs and that promote the acquisition and application of knowledge, and the development of critical and creative thinking and problem-solving skills. They carefully design courses to meet learning outcomes, and promote students’ active participation in their own learning. They create an effective learning environment that fosters students’ intellectual curiosity, helps students to problem solve using discipline-specific thinking strategies, and encourages students to challenge sources and confront their own assumptions. 

Measuring Learning

CCC faculty members employ a variety of formative and summative assessments to ensure that classroom instruction leads to student learning and the attainment of the student learning outcomes for the course. They carefully select and use a variety of appropriate assessment instruments, communicate clear assignment expectations and evaluation criteria, provide students ample and timely feedback, and evaluate and improve assessment activities and grading practices.

Diversity, Inclusion, Respect, and Student Support

CCC faculty members help students reach their academic, personal and career goals and foster a safe environment that respects the diversity of people and ideas by modeling respect for all students and conveying confidence in every student’s ability to learn. They employ approaches that take into account how learning is affected by students’ motivations, attitudes, perceptions, values and behaviors; and help students overcome obstacles by connecting them to appropriate resources.

Academic Citizenship, Shared Governance, and Leadership

CCC faculty members enrich the CCC community by participating actively in departmental, college and/or district committees and activities; they contribute to and provide leadership in their academic and professional communities, and promote collaboration and teamwork among members of these communities. CCC faculty members maintain leadership organizations that determine and maintain academic integrity and excellence and that participate in policy and curriculum development.
Content Expertise and Lifelong Learning

CCC faculty members demonstrate content-area expertise and continually grow intellectually by remaining current within their fields, expanding their content-area knowledge, studying teaching and learning, and engaging in self-evaluation and goal-setting. They engage in and model intellectual curiosity and express passion for their disciplines and for learning in general. 

Indicators for the Talents of Teaching

Teaching and Learning

CCC faculty members develop and use highly effective teaching strategies that meet students’ diverse needs and that promote the acquisition and application of knowledge, and the development of critical thinking and problem-solving skills.

Key Indicators:

· Structure courses based on identified learning goals, and use these goals to plan the productive and purposeful use of class time

· Promote students’ active participation in their own learning

· Employ methods that develop students’ ability to communicate and problem solve using the discipline’s thinking, practice, and procedures

Other Indicators:

· Create an environment that fosters students’ intellectual curiosity 

· Encourage students to challenge ideas and sources

· Develop student self-awareness of assumptions and how they can affect one’s thinking

· Promote deep learning by appropriately challenging misconceptions and offering new paradigms

· Incorporate diverse perspectives and methods to engage and deepen critical thinking

· Connect course materials to real-world scenarios and experiences

· Expose students to current practices in relevant fields

· Incorporate into course goals appropriate preparation for subsequent courses

· Design and implement interventions to help students overcome obstacles to learning

· Explain to students the reason for the standards used to assess their work

· Develop students’ ability to find creative and inventive solutions to problems

Measuring Learning

CCC faculty members employ a variety of formative and summative assessments to ensure that classroom instruction leads to student learning.

Key Indicators:

· Use course learning outcomes to design or select appropriate assessment instruments

· Assess learning using multiple methods

· Communicate clear assignment expectations and evaluation criteria

· Provide students effective and timely feedback 

· Evaluate and continue to improve assessment activities and grading practices

· Reflect on teaching methodologies and strategies (e.g., lecture, collaboration, discussion, role-play, problem solving, etc.) in order to evaluate their effectiveness and employ them appropriately

Other Indicators:

· Design activities to help students refine their abilities to self-assess their learning

· Design assessments to accurately measure the command of skill-based knowledge and its appropriate application

Diversity, Inclusion, Respect, and Student Support

CCC faculty members help students reach their academic, personal and career goals and foster a safe environment for all students that respects the diversity of people and ideas.

Key Indicators:

· Employ approaches that take into account how learning is affected by students’ motivations, attitudes, perceptions and values

· Help students overcome obstacles by connecting them to appropriate resources

· Model respect for all students

· Convey confidence in every student’s ability to learn

· Create a positive learning environment that encourages all students to appropriately express their views and to respect and appreciate the views of others

Other Indicators:

· Help students develop academic behaviors for college success (e.g., time management, study, test and note-taking strategies, etc.)

· Encourage the broad development of valuable academic skills such as reading, writing, numeracy, technology use, information literacy and research proficiency

· Promote student responsibility for making informed academic decisions (e.g., degree requirements, transfer options, financial aid, etc.)

· Connect students with enriching community events, organizations or services

· Build or strengthen relationships with local organizations to facilitate student career opportunities

· Integrate course content that promotes diversity, inclusion, and respect, as appropriate to the discipline

· Promote the development of student work groups that foster cooperation, collaboration and teamwork

Academic Citizenship, Shared Governance, and Leadership

CCC faculty members contribute to and provide leadership in their academic and professional communities and promote collegiality and cooperation among members of these communities.

Key Indicators:

· Exhibit professionalism (e.g., good organization and preparation, clear written and oral communication, availability to students and colleagues, punctuality and respect for others’ time, appropriate attribution of sources)

· Provide leadership or participate actively in departmental, college, union and/or district committees or activities

Other Indicators:

· Mentor and assist fellow faculty members

· Collaboratively create or share course materials and other resources with fellow faculty members

· Contribute to the advancement of their disciplines and the professional development of their colleagues (e.g., workshops, conference talks, scholarly publications)

· Participate in academic governance

· Participate in collaborative projects with professional or community groups

· Build partnerships with other academic or research institutions

Content Expertise and Lifelong Learning

CCC faculty members demonstrate content-area expertise and continually grow intellectually by remaining current within their fields, expanding their content-area knowledge, studying teaching and learning, and engaging in self-evaluation and goal-setting.

Key Indicators:

· Remain current within their academic fields in order to offer relevant curriculum

· Set and work towards achieving meaningful goals for continued professional growth based on external feedback (e.g., student evaluations, classroom observations, course data) and thoughtful self-reflection

Other Indicators:

· Expand their knowledge within related fields in order to enhance instruction

· Use peer observations as a tool to improve instruction

· Participate in relevant faculty development activities

· Participate in collaborative faculty groups to study pedagogical or academic topics

· Enrich classroom instruction by seeking out new experiences and environments (e.g., through sabbaticals)

· Engage in and model intellectual curiosity

· Express passion for their disciplines and for learning in general

� The Key Indicators are those elements that are central to demonstrating competence in the Talent and are universal to all disciplines and faculty positions. The key indicators alone, however, do not necessarily constitute competence in a given Talent. 





� The Other Indicators provide further vocabulary to help define and articulate each Talent. They may not be applicable in all courses, but are provided as sample language a faculty member may use when designing outcomes for the ILSP or crafting the argument for tenure.





